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ABSTRACT

The primarily qualitative analysis reported in this paper is to investigate how the students, in a
student-centeredpedagogicalfocus,perceivetheirownlearningprogressine-peerfeedbackactivities,
includingtheeffectivenessoftheuseofblogsfore-peerresponsesinanL2writingclass.Thirty-two
secondyearVietnamesestudentsatauniversityinHoChiMinhCityparticipatedina15-weekwriting
course.Datacollectionwasfromthe20-itemquestionnaireandeightsemi-structuredinterviews.
Resultsofthestudyrevealedthatwhenstudentsperceivedgoodprogressionintheirwritingskills
whentheygotinvolvedine-peerfeedbackontheblogandtheirwritingwaslongerafterrevisions.
Inaddition,thestudentshighlyevaluatedtheuseofblogsfore-peerfeedbackactivitiesbecauseof
itsusefulnessandeffectiveness.
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1. INTRodUCTIoN

Today,theroleoftheCMCtoimplemente-peerfeedbackinwritingclassroomshasbecomeafocus
forresearch.Applyinge-peerresponseactivitiescanempowerstudentsinthelearningprocessand
makewritingclassesmorecollaborative.Workinginthetechnologicalenvironmentallowsstudentsto
takemoreactiveandautonomousroleswhenseekingfeedbacksincetheycanaskquestionswhenever
theywishandtaketheinitiativeindiscussions(Warschaueretal.,1996).Studentconferencingmakes
discussionsmore“student-centered”,fostersasenseofcommunication,encouragesasenseofgroup
knowledge,andincreasesstudentparticipation(Warschauer,2002).Braine(1997),SullivanandPratt
(1996)assertthatputtingstudentstoworktogetherinthetechnologicalenvironmentcanleadtobetter
writingproductsandmorefocusedqualitypeerresponse.

Tosomeextent,literaturehasarguedaboutstudents’preferencesandenhancingwritingquality
basedonpeer feedback.Thefirstaspectof thedebate relates to thepreferencesamongstudents
towardsthee-peerresponses.Itisworthnotingthestudents’perceptionsofe-peerresponseinorder
togetthemostcollaborationinthelearningprocessasthemethodsthatmatchparticularstudents’
learningstyleorpreferencesoftenworkbest(Treglia,2006).Accordingtothe“student-centered”
approach, studentsareconsideredas thecentral subjects in the teaching/learningprocess.There
shouldbeahighlevelofagreementfromboththeinstructorandthestudentstogaineffectiveresults
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inthelearning.Pedagogically,whentheclassroominstructorobtainsahighdegreeofagreement
fromhisorherstudents,heorshewillhaveabetterchanceofgainingthestudents’collaboration
intheclassroomactivities;successfulofteachingwillemergefromthis.However,itisnotaneasy
phenomenontoinvestigate.DiGiovanniandNagaswami(2001)examinedstudents’responsesinboth
electronicandtraditionalmodesofpeerreviewtoseewhetheronlinepeerreviewcouldbecomea
viableoptiontothetraditionalpeerreviewandfoundthatstudentspreferredface-to-facepeerreview
toonlinepeerreviewbecausestudentsfeltmorecomfortabletotalktotheirpeersfacetofacerather
thanbycomputer.Similarly,Tuzi(2004)claimedthatthestudentsinthestudypreferredtraditional
peerresponsetoe-peerresponseeventhoughthee-peerresponsehadagreaterimpactonrevision
than traditional peer response. Relating to writing quality, Sullivan and Pratt (1996), Pham and
Usaha(2013),andSongandUsaha(2009)foundthatthewritingqualitydidimproveinthee-peer
responsemodefromthefirsttothefinaldrafts.However,Braine(1997),andBraine(2001)found
theimprovementofwritingqualityinthetraditionalclassroomwashigherthanthatofthee-peer
responseclass.Furthermore,MatsumuraandHann(2004) foundnosignificantdifference in the
degreeofimprovementbetweentheonlineindirectresponseandface-to-faceresponse.Thereshould
bequalitativeinvestigationtoseehowthestudentsthemselvesgaugetheirownimprovementinthe
learningprocess.Therehavebeensofewstudiesconductedtoexplorestudents’perceptionsonthe
useofe-peerresponsetoinvestigatewhetherthetooltheinstructors/researchersusedisfavorableto
thestudents.Thepurposesofthispaperaretoinvestigatethestudents’attitudesontheimprovement
ofthequalityoftheirwritingaswellastheirattitudestowarde-peerfeedback.

With regards training thestudents toconducte-peer feedbackon thebloggingenvironment,
Simsek(2010)claimsthatweblogintegratedwritinginstructionismoreeffectivethanintraditional
writinginstructionasappliedinthewritingclassroomtohelpenhancestudents’writingoutcomes.It
notonlyhelpsstudentsimprovetheirwritingabilitiesbutalsoimpactspositivelytheirwritingcontent
andorganization.Also,ArslanandSahin-Kızıl(2010)positthatemployingblogstoteachingwriting
skillsisveryhelpfulfortheteachersandstudentsbecausethestudentsaregivenessentialspaceto
developtheircreativeideas(Wooda,2012).Furthermore,HsuandLin(2008)assertthatinthewriting
environmentofblogs,studentsfelteaseofuseandenjoyedtheirlearningprocessestowardsblogging.
Also,studentsparticipatinginblogsweremotivatedintrinsicallytocontributeknowledgetoothers
becausetheyenjoyedhelpingeachother.Peoplewereeagertosharetheirthoughtsandexperiences
withothers.Yet,HallandDavison(2007)claimthattheblogenvironmentencouragespositiveand
productiveexchangesineducationalsettings.Blogshelpexplicitpeeraidintermsofclarifyingof
thepurposeandconceptsofthematerialcoveredinthemodule.Inaddition,theroleofblogscreates
asenseofcommunityandencouragesreflectivelearninginaneducationalcontext.

Specifically, PhamandUsaha (2016) conducted a studywith 32 students at a university in
Vietnamusingtheblogstohelpstudentscomposetheirwriting,providee-peerresponsesoneach
other’swritings,thenrevisetheirwritingproductsbasedonthee-peerresponses.Thestudyfound
thate-peerresponseactivitiesontheblogscouldhelpstudentsprovidemorecommentsonglobal
areasthanonlocalareas.Inaddition,thestudentwritersenhancetheirwritingrevisionsandquality.
Similarly,Yang(2016)foundthatstudentsintheexperimentalgroupmademorelocalandglobal
revisionsontheirownandtheirpeers’writingpapersaswell.PhamandNguyen(2014)indicated
thatmostofthecommentsgivenbye-peerresponseswereincorporatedintorevision.Thestudents
benefitedfromthee-peerresponseactivitiessincetheyhadtoevaluatetheirpeercommentsbefore
incorporatedthemintotheirrevisions.

With regard to students’perceptionsonemployingblogs in thewritingclassrooms,Fageeh
(2011)indicatesthattheblogisausefultooltodevelopstudentswritingproficiencyandattitudes.
ThestudentshaveseentheblogasanopportunitytoexpresstheirideasinEnglish,writingformany
differentaudiencesandenhanceinteractionsamonglearners.Intermsoflinguistics,Montero-Fletaa
andPérez-Sabaterb(2010)statedthatemployingthebloginthewritingclassroomimprovestudents’
useoflanguageandwritingfluency.
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Earlierresearchinvestigatedtheapplicationsofblogsintopedagogywasvacantinexploringthe
ultimategoalsbehindthepreferencesofusingblogsinprofessions.Theaimofenhancinglearning
outcomesneedstobefurtherinvestigated.TheauthorsofthecurrentstudytooktheadviceofWard
(2004)that,aslanguageteachers,ifwewanttoequipourstudentswiththeabilitytocommunicatein
theonlineera,wecannotaffordtoignoreblogging,orneglecttheopportunitiesthatthisnewmedium
offers.Likethestudentportfoliobeforeit,theweblogfaceschallengeswithpracticalityandsecurity,
butultimatelyprovidesanalternativewaytoteachandassessauthenticwritingskills.Therefore,the
currentstudywasconductedtoinvestigatefollowingresearchquestions.

2. ReSeARCH QUeSTIoNS

1. Whatarethestudents’perceptionsontheuseofe-peerfeedbackinthewritingclassroom?
2. Towhatextentdothestudentsevaluatetheirwritingskillsimproveduringthee-peerfeedback

activities?

3. MeTHodoLoGy

3.1 Participants and Setting
Totally,thirty-twostudentsfromauniversityinHoChiMinhCity,TheirEnglishproficiencyranged
from401to493TOEFLPBTtest,wereconvenientlydrawntoparticipateinthisstudy.Theywere
allsophomoreandenrolledforanacademicwritingclasstostudyonhowtowriteaparagraphin
English.Theystudentsweredividedintogroupsoffourdopeerfeedbackontheblogstohelpeach
otherimprovetheirwritingproducts.Thestudentswrotetheirpapersathomeanduploadedontheir
blogs to receive feedback from their peers. Their blogging activities were composing academic
paragraphsassingedbytheteacherandpostedthemontheirblogs.Thenothergroupmembers,one
byone,inturnreadandporvidedfeedbacktoclarifysomemistakesorerrorsfromthewrittenpapers.
Afterthatthestudentwriterscouldrevisetheirwritingbasedonthepeerfeedback.

Ineveryclassmeeting,theteachersdrewpeerfeedbackfromthegroupsrandomlyandshowedon
theprojectortohelpstudentslearnhowtoenhancetheirfeedbackskills.Foreachwritingassignment,
thestudentshad4daysforpeerfeedbackand3daysforrevisionbeforesubmittedtotheteacher.Data
collectionwasfromthequestionnaireandsemi-structureinterviewsof8students.Cronbach’sAlpha
forthequestionnairewas.936andwasanalyzedbytheSPSSsoftwareformeanscores.

Semi-structuredinterviewswereusedinthepresentstudy.Eightstudentswererandomlyinvited
toprovide answers in the semi-structured interviewswhichwere implemented after the training
toseehowthestudentsperceivedtheeffectsofthee-peerfeedbackforL2writingrevisions.The
interviewquestionsfocusedontheeffectsofpeercommentsfromdrafts1–3forthesakeofthe
focusofthecurrentstudy.Theinterviewsweretape-recordedandconductedinVietnamesesothatthe
intervieweeswouldfeelateasetorespondtoeachquestion.Theinterviewdataweretranslatedinto
Englishandeveryeffortwasmadetokeepthetranslationasclosetotheoriginalaspossible.Then
thetwoversions(EnglishandVietnamese)ofthenecessarydatausedforanalysiswerecheckedby
twoseniorteachersattheuniversitywherethecurrentstudytookplacetoobtainagreementonthe
translation.Revisionandmodificationweremadeasrecommended.

4. FINdINGS

Research Question 1:Whatarethestudents’perceptionsontheuseofe-peerfeedbackinthewriting
classroom?
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To provide answers to this research question, data from the questionnaire and semi-structured
interviewswereusedtoanalyze.ThecriteriafortheLikert-typescalerangedfrom1(stronglydisagree)
to6(stronglyagree)andwassetasfollowing:lowevaluation:1–2.66;mediumevaluation:2.67–
4.33;andhighevaluation:4.34–6.Table1presentsthestudents’perceptionofusingtheblogsfor
peerfeedbackinanL2writingclassroom.

Table1reportstheeffectsofe-peerresponseonwritingquality,thestudentspositedthatposting
theirwritingontheblogfortheirfriendstoreadandcommentmadethemtakemorecareabouttheir
writingquality(mean=5.16;S.D=.723).Montero-FletaaandPérez-Sabaterb(2010)alsofound
thatwritingforapurposeinblogsforprofessionaldevelopmentencouragedthestudentstoproduce
languagemorefluently.Theywerealsomoreconcernedoncorrectnesswhichledustoconsider
blogsasapotentialtoolforthedevelopmentofforeignlanguagelinguisticskills.Thisreallyhelped
instructorsreducetheirjobwhentheyhadtotakecareoflargewritingclasses(from32to50)because
ofthecurrentsituationsinuniversitiesinVietnam.Peercommentsviatheblogwereconfirmedtobe
usefulforrevision(mean=5.06;S.D=.564).Inotherwords,studentsincorporatedpeercomments
intheirrevisionsinordertoproducebetterproducts.Also,thestudentsagreedthatpeerresponse
activitiesviatheblogprovidedthemwithmoresparetimetothinkabouttheirpeers’opinionson
theirwriting(mean=4.69;S.D=.693);thestudentsstatedthatthankstopeercomments,theycould
reorganizetheideasintheirwritingmorelogically(mean=4.88;S.D=.871);andtheirwriting
qualityimprovednotonlythecontent(mean=4.91;S.D=.731),butalsothevocabulary,structure,
grammar,andspellingsoftheirwriting(mean=5.06;S.D=.801)werebetteraftereachrevision.This
suggestedthatthestudentsconsideredthecommentsonbothglobalandlocallevelsasimportant.One
shouldnotdominatetheother.Finally,thestudentspreferredtheirpeerscommentingonthecontent
andorganizationoftheirwritingtospellingsorgrammar,orstructure(mean=4.94;S.D=1.162).
Inotherwords,commentsonglobalissueswerepreferredbythestudentwriters.Thesefindings
correspondwithYang’s(2010)thatpeerresponseandself-correctionactivitiesenablestudentsto
monitor,evaluate,andadjusttheirwritingprocessesinthepursuitoftextimprovement.Following
isthequalitativeanalysisbasedoncollecteddatafromin-depthandsemi-structuredinterviews.

Thedatafromthesemi-structuredinterviewsindicatedthatwritingactivitiesontheblogshelped
themlearnmoreaboutcomputerliteracy.Thecomputerhelpedthemedittheiressayandhelpedthem
checkthegrammarandspellingswhentheyhadmistakes.Inaddition,thiskindofactivitiescould
helpthemsharetheirideastotheirpeers,nottotheteacheronlyasthetraditionallearningmethods.

Table 1. The effects of e-peer feedback for writing quality

No. Items Mean S.D

1 Postingmywritingontheblogformyfriendstoreadandcommentmakesme
takemorecareaboutmywritingquality.

5.16 .72

2 Ifoundthatmypeers’commentsonmyblogwereveryusefulformywriting
revision.

5.06 .56

3 Peerresponseactivitiesviatheblogprovidemewithmoresparetimetothink
aboutmypeers’opinionsonmywriting.

4.69 .69

4 Thankstothepeercommentsviatheblog,Icanreorganizetheideasinmy
writingmorelogically.

4.88 .87

5 Aftereachrevisionbasedonmypeers’comments,thecontentofmywriting
ismuchmoreabundant.

4.91 .73

6 Aftereachrevisionbasedonmypeers’comments,thevocabulary,structure,
grammar,andspellingsofmywritingimprovealot.

5.06 .8

7 Iprefermypeerscommentingonthecontentandorganizationofmywriting
tospellingsorgrammar,orstructuremeaning.

4.94 1.16
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Also,thiskindofactivitiesopentheirmindwhentheyreceivedfeedbackfromtheirgroupmembers,
andtheycouldexpresstheirmeaningstotheirpeerfreelycomparedtoface-to-face-feedback.More
importantly,thiskindofactivitiescouldhelpthemimprovetheirwritingqualitybasedontheirpeers’
feedback.

I used to write on the blog before. But this is the first time I have written essays based on my own 
thinking and capability and share with other people. At first, I felt a little embarrassed and shy. 
However, after the first posting, I found my friends’ comments were so helpful for my writing. At that 
time, I realized that working on blog was good and more convenient…
Firstly, the writing on the blogs was a good way because we could access the Internet and learned 
more things on it. Secondly, as Kid’s saying that it didn’t take us a lot of time. We could copy the 
writing to our computers; we could retype it and post it onto the blog. In general, this way was so 
exciting rather than focusing on taking notes of what the teachers were saying. That made me sleepy. 
However, writing on the blog made me awake Hotvit - S31). 
Because when we were not face-to-face with friends, we could express all what we wanted to say. But 
when we were face-to-face, we were afraid that we made our friends unpleasant when we talk [about 
their mistakes]. But we knew how to use good words to make them happy. In general we knew how 
to make them not upset. We also praised them. If not, it was so boring.

Onestudentstatedthankstothisactivity,shelearnedmoreknowledgefromotherwebsitesand
improvedherwritingskills.websites.ShealsoclaimedthattheWordcouldhelphercheckgrammar
andspellings.

Although learning writing via the blog had some disadvantages, but thanks to it, I learned knowledge 
about websites and the blogs. In addition, when I used the Word Processor to write, it could help me 
check grammar and spellings, so it was very convenient. Learning via the blogs was interesting and 
attractive. I didn’t feel bored anymore.

Candyvan(S4)statedthatthee-peerresponseengagedthestudentstohelponeanotherimprove
theirwritingquality,“Thefirstadvantageisthatweallcanhelponeanother:myfriendscanhelp
meandviceversa.Thenitwillmakeourwritingbetter”.Also,shelikedthemethodofpostingher
essaysontheblogforhergroupmemberstoprovidecomments,“Ilikethatmethodbecausethereare
manyreadersobservingitandgivingcommentsonit,”and“Ireallywantotherstoreadandcomment
onmywritingafterpostingsothatIcanknowwhethermywritingisgoodornot”.Candyvanalso
statedthat“usingtheblogisveryinterestinganditisgoodplacetosharegoodinformationwith
friendsandpublicontheInternet”.

SomestudentsstatedthattheInternetaccesshelpedthestudentsworkanywherewithoutlimit
ofdistance.Somestudentsstatedthatthee-peerresponsewasveryusefulbecauseithelpedgroup
membersbecomemoreactiveandcloserinthelearningprocess.Theycouldrealizetheirweaknesses
inwritingsothattheycouldrevisetoimproveit.

I learned a new learning method in this course. That was learning writing by using the blog. It was 
very useful. Besides, it helped us train our writing skills; it also helped us improve our group working 
ability. When we worked in a group we could help one another to rewrite our essays. From my friends’ 
comments, I learned many things from them in my group. Especially, there was one person who wrote 
very well. She often had very interesting ideas. Her knowledge was deep and wide. I learned many 
useful things from her.
In fact, learning in this way [e-peer response] was very useful because everyone had a chance to be 
closer to each other. Especially, everyone in the group had to work hard and more active. Although 
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we were in the same level, we were in the same course; sometimes I felt that my friends were very 
good. I liked my friends’ comments very much because it helped me realize my weaknesses in my 
writing and I tried to write better my subsequent drafts. I hope that after this course everyone in our 
class had lots of improvement in writing.

Somestudentsstatedthatthankstoviewingother’swritings,thestudentscouldlearnexperience
frompeers’writingmistakes;thentheycouldavoidthosemistakesontheirownessays.Also,they
couldlearnnewvocabularyandideaswhenreadtheirpeers’writing.

Whenever I read my friends’ essays, I found the interesting ideas to help improve my writing. In 
addition, I learned experience from my friends’ mistakes to avoid repeating them in my own essays… 
Some good comments helped my writing become better… I am not worried about my grammar, 
structure or vocabulary because I often write a draft before posting it on my blog. So, I like my 
friends to comment on the content.

Somestudentsstatedthatnobodywasperfect,sotheyreceivedtheirpeers’commentsonthe
blogbecausethosewereverygoodforrevisinghisdrafts.Therefore,theyreallylikedtogetmany
commentsfromtheirfriends.

Since this was the first time, I posted my essay on the blog, so I had to accept that I had mistakes 
and others did too. Furthermore, nobody is perfect. The important thing is that we are learning for 
our improvement. We should accept our unavoidable mistakes. And, what our friends commented on 
the blogs was very good for us. At that time, we knew what our mistakes were and edited those after 
that. At the same time, we could also comment on our friends’ mistakes, so I think it is good. I really 
liked to get many comments from my friends.

Withregardstothestudents’perceptionsontheuseofe-peerfeedbackinthewritingclassroom,
thefindingsofthepresentstudycontradictedthoseofDiGiovanniandNagaswami’s(2001),andTuzi’s
(2004).However,thefindingsofthecurrentstudywereconsistedwithpreviousstudiessuchasHsuand
Lin’s(2008)andNoytim’s(2010).Also,thefindingswerecorrespondedtoWare(2004)thatwriting
onlinemadestudentscomfortablewiththeirpeersintheclassroom.Particularly,thisstudysharedthe
commonclaimwithHalicetal.(2010)thatbloggingispotentialtoenhancestudents’participation
inthelearningprocess.Asaresult,thestudentwritingoutcomeswouldworkout.Inorderwords,
usingblogstopromotestudents’participationintheclassroomwassupportedbyWeigle(2002)that
writingisnotsolelyastheproductofanindividual,butasasocialandculturalactwhenthestudents
postandsharetheirwritingonline.Accordingtothe“student-centered”approach,thestudentsare
consideredasthecentralsubjectsintheteaching/learningprocess.Thecurrentstudyfoundthatthe
blog,asoneoftheCMCtools,wasconfirmedtobeusefulfore-peerresponseactivities.Blogisa
platformwhichprovidesstudentsacollaborativeandcommunicativeenvironmenttohelpandlearn
fromoneanother.ThiswassupportedbyHyland(2002)thatwritingisasacollaborativeactivity
becausewriterscanbenefitfromfocusedresponsefromavarietyofsources.Thefindingsofthe
currentstudywasseenasinnovativeinthepedagogicalcontextwhereteacher-centeredapproachwas
stilldominantbecausethestudentsfoundthemselvesasresponsiblefortheirownlearningprocesses.

Research Question 2:Towhatextentdothestudentsevaluatetheirwritingskillsimproveduring
thee-peerfeedbackactivities?

Inordertorespondtothisresearchquestion,qualitativedataobtainedfromthesemi-structured
interviewswereanalyzed.
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SomestudentsconfirmedthattheirwritingqualityofDraft3wasmuchbetter.Atfirst,shecould
notknowhowtomakeherwritingbetter.Butafterreceivingcommentsfrompeers,shecouldfind
outsomemistakesthatshecouldnotmakeitbyherself.Inaddition,hergroupmembersprovided
manygoodandusefulcommentsbecausetheirpurposewastohelponeanotherimprovetheirwriting
quality.Also,thankstopeerresponseactivities,shecouldlearnfromherfriends’strongpointsin
ordertoapplyforherwriting.

[My essay was] Much better. I felt that my draft was not ok at first. Its ideas were not as perfect as I 
expected, but I didn’t know how to make it better. Then, when my friends commented, I realized my 
mistakes, and when I provided comments on my friends’ essays, I also learned many different ways 
to apply to my essay.

Latern(S10)confirmedthatherDraft3wasdifferentfromDraft1intermsofcontent.Sheadded
moreideasduringtherevisionandshefoundherwritingwaslogical.Kid(S11)andHellogutbye
(S28)statedthattheirthirddraftsweremoreinterestingandlongercomparedwiththefirstdrafts,“It
improvedalotbecauseitwaslongerandhadmoreinterestingideas.”Baovy(S12)claimedthather
writingqualitywasbetterandhadmoreacademicstylesintermsofthesisstatement,topicsentences,
supportingsentencesandconcludingsentences.Suoimo(S16)statedthatherwritingqualityimproved
aboutnotonlythecontent,butalsothegrammarandstructures,“IgavejustafewexamplesinDraft
1.InDrafts2&3,Iprovidedmoreexamples.Iimprovednotonlyaboutthecontentbutalsoabout
grammarandstructures.”

Kid(S11)statedthathehadusedtheblogbeforethetraining,butthiswasthefirsttimeheposted
hiswritingontheblog.Atfirst,hefeltembarrassedtoshowhiswritingtohisfriendstoprovide
comments.Lateron,hefoundthismethodveryusefulbecausethankstoit,hefoundhispeercomments
reallyhelpfultoimprovehiswritingquality.Inaddition,hestatedthathelikedhisgroupmembers
becausetheyprovidedverygoodcomments.

I had known the blog for a long time. However, I was a little embarrassed when posting my essay 
on the blog. At first, I was afraid that when everyone read my essay; if it was good, no problem; but 
if it was bad, so embarrassed. However, after a while, I realized that this method was really useful. 
Thanks to it, I found that my friends’ comments help me improve my writing skill much. Thank friends 
in my group so much. All of you commented on my essay so well. In fact, I didn’t have time to write 
these words to flatter all of you. Although some comments seemed not related to my writing, thanks 
anyway, thanks so much. There was only one essay left, wish all of you get best achievement. I love 
you all my friends.

Inshort,thestudentwritersperceivedtheirwritingqualityimprovedinbothglobalandlocal
areas.Also,theyfoundtheirwritinghadenoughcharacteristicsofthesisstatement,topicsentences,
controllingideas,andconclusion.ThesefindingsweresupportedbyBerg’s(1999)andStanley’s
(1992).Inaddition,theyfeltsatisfiedwiththeirwritingqualityafterthee-peerresponseactivities.
Also,becauseofreceivinggoodcommentsfrompeers’,thestudentsassertedthattheirwritingquality
improvedinlengths.

Theresultsofthepresentstudyindicatedthatthestudentsthemselvesfoundtheirwritingquality
improvewhenapplyingblogfore-peerresponse. Inotherwords, thestudents’writing improved
remarkablyafterreceivingpeercommentsviablogs.Inaddition,thelengthsofthestudents’essays
didincreasefromthefirsttothethirddrafts.TheresultsechoedtheconclusionsreachedbySullivan
andPratt(1996),Braine(1997;2001),Ahern&Everett(1994),thatthewritingqualitydidimprove
inthecomputer-assistedclassroomfromthefirsttothefinaldrafts.Inaddition,thefindingsofthe
presentstudyalsobolsteredtheresultsofBerg’s(1999)thattrainingstudentsinhowtoparticipatein
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peerresponsehadpositiveeffectsonrevisiontypesandwritingoutcomes.Montero-FletaaandPérez-
Sabaterb(2010)foundthatwritingforapurposeinblogsforprofessionaldevelopmentencouraged
thestudentstoproducelanguagemorefluently.Theywerealsomoreconcernedoncorrectnesswhich
ledustoconsiderblogsapotentialtoolforthedevelopmentofforeignlanguagelinguisticskills.
Also,HylandandHyland’s(2006)contentionthatelectronicresponsethroughpeerresponseincreases
studentwritingoutputs,enhancesstudentmotivation,providesanonthreateningenvironment,makes
papersmorereadilyavailableforsharing,andallowsinstructorsgreateropportunitytomonitorpeer
response.

5. CoNCLUSIoN

First,toexplorethestudents’perceptionontheuseofe-peerfeedbackinthewritingclassroom,the
resultsofthecurrentstudyrevealthatmostofthestudentsobtainedaperceptionthattheirwriting
skillsenhancedthanktothee-peerfeedbackactivities.Second,intermsofexploringthestudents’
evaluationontheimprovementofwritingquality,qualitativedatashowedthattrainingthestudents
onhowtoblogwithacademicwriting,thestudentscollaboratedinthelearningwritingactivities,
particularinpromotingstudentsinpeerresponseactivitiesinwritingclassroom.Actually,technology
isasocialfacilitatorinordertoprovidestudentsopportunitiesforcollaboration,groupwork,and
interaction(Liu&Yang,2005;Oliver&McLoughlin1998;Beauvois,1995;Sringam,2000).This
solvestheproblemsfoundbyNguyen(2004)thatgroup-workpracticewasstillunsatisfactorybecause
oflackofmotivationandstudents’characteristics.Third,intermsofcreativewriting,thecurrent
studychangesthesituationswhenLuu(2006)andTran(2006)claimthattheeducationalsystemof
teachingcompositionsinVietnambroughtstudentstolearningbyrote,nochancesforcreativeness.
Fourth,thefindingsofthecurrentstudyconfirmthatblog,oneofthetoolsofcomputer-mediated
communication,allowsstudentstotakemoreactiveandautonomousrolesinthelearningprocess
andfosteredtheapproachof“student-centered”(Warschauer,2002).Finally,aseducators,ifweget
awayfromstudents,theywillrunawayfromus;butifwegowiththem,theywillwalkwithus.No
matterwhattheteachershaveusedtheblogornot,thousandsofstudentshavebeenusingitfortheir
ownpurposes.Ifwetakeadvantageofthiswidelyusedmediumandadaptitintoourownclassrooms,
wecangetco-operationsfromstudentsinlearning.
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